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The Educational Rights of the Muslim Minority undereek

Law

Iris Kalliopi Boussiakou

Abstract

The right of the Muslim minority of Western Thratereceive education in the
mother tongue is provided by the Treaty of Lausaand the educational
bilateral agreements—the Educational Agreement 19%nd the Cultural
Protocol (1968)—signed between Greece and Turkeye Do certain
particularities in the educational system, howem@nority students do not have
adequate opportunities to gain knowledge of theeleor Turkish language. The
major problems the Muslim minority faces in edugatinclude: a mixed system
of administration, outdated textbooks, poorly-ededateaching staff and the
absence of an efficient school curriculum. Thischtwill provide a critical
analysis of the existing legislation on educatiooviled to Muslim students in
the minority schools of Western Thrace. Secondiyexamination will be made
of the level and status of minority education ie tight of current international
human rights treaties documents for the protectibminorities. The existing
inadequacies of the educational system will be estgrd to provide a series of
effective solutions and recommendations in favolithe advancement and
improvement of education in minority schools. Theicke will therefore
examine the principle that education needs to bderazailable and accessible at
all levels to the members of a minority group amdst importantly, it needs to
adapt to the socio-linguistic and cultural needmifority students.

|. Introduction

Greece officially recognizes the existence of amig religious minority, the Muslim
minority in Western Thrack.The Treaty of Lausanne, which was signed between
Greece and Turkey at the end of World War |, presidor the rights of the Greek

minority in Istanbul and the Muslim minority in Wesn Thrace.

Administrative interventions on the part of the €kegovernment against the
members of the Muslim minority up until the begimyiof the 1990s, however,
resulted in the socio-economic and political isolatof the Muslim minority in

Western Thracé.lt is worth mentioning that the reformation of miity education is

! Western Thrace is a county in northern Greeceginisi composed of three towns: Rodopi, Komotini
and Evros. The Muslim minority is composed on ametlinguistic basis of Muslims-Turks, who
speak Turkish; Pomaks (Muslim Slavs), who speakilgd@ian dialect; and Roma, who have their own
oral dialect.

% Dia Anagnostou, “Collective Rights and State Sigun the New Europe: The Lausanne Treaty in
Western Thrace and the Debate About Minority Piaiat, in Constantine Arvanitopoulos (ed.),
Security Dilemmas in Eurasi@nstitute of International Relations, Panteiosiugrsity of Social and
Political Science, Athens, 1999), 131.



not only a problem for the Muslim minority but iks@ a wider issue in Greek society.
The advancement and improvement of minority edanatould not only benefit the
Muslim minority, it would also facilitate the minty’'s integration into Greek society,

ultimately benefiting both the minority and the ovay.

The persistence of the Muslim minority living in &olated community can quite
often create a sense danaticism among the members of the minority and cause
tension between the Christians and Muslims of Wesidirace, as well as between

the state and the minority.

[I. The Right of the Musim Minority to Use their Own Language under
International Law

The right of the members of a minority group to tiseir own language has been
recognized in international treaties even befoeedteation of the United Nations. In

the case of thélinority Schools in Albanid the Permanent Court of International
Justice suggested that the rights of minoritiesgerate private schools is consistent
with the principle of assisting minorities, who rfighe disadvantaged by their status.
These factors seem to confirm that if public auties do not permit a minority to

carry out its educational activities in its own daage, the state may face great

potential for destabilization.

Current international human rights instruments &nehties contain provisions
concerning the right to education of minoritiesainon-official or minority languagdk.
Article 27 of the International Covenant on Civihda Political Rights (ICCPR)
appears to be a “long-established and continuogal leontinuum” regarding the
rights of linguistic minorities to use their langgea One might argue that it also

% For a more detailed analysis on this topic, seenBeent Court of International Justice, “Advisory
Opinion on Minority Schools in Albania”, Series A(B935), No. 64.

* For example, see Article 14 of the 1995 FramewGdavention for the Protection of National
Minorities (FCNM); Article 8 of the 1992 Europeam&ter for Regional or Minority Languages; and
Article 4 of the 1992 UN Declaration on the Riglik Persons Belonging to National or Ethnic,
Religious and Linguistic Minorities, adopted by @easd Assembly Resolution 47/135 of 18 December
1992. In regard to the right and value of educattme Manfred Nowak, “The Right to Education”, in
Asbjorn Eide, Catarina Krause and Rosas Allan JeHsonomic, Social and Cultural Righ@islartinus
Nijhoff, Dordrecht, 1995), 189-213; and Kate Habam, “Notes on the Realization of the Human
Right to Education”, 1ZHuman Rights Quarterl{1990), 341-364.



includes the right to establish, manage and opé¢haie own educational institutions
where their language is used as the medium oflictson®

The exact degree of use of a minority languagd@srtedium of instruction required
will vary according to the particular context ofchasituation; for example, the extent
of demand for such instruction, the degree of dsheomedium of instruction and the
state’s ability to respond to these demands. Thee peesence of a small group of
individuals would not automatically give rise toright to receive instruction in a

minority language in a public school.

The acquisition of the majority or official langueagnust also form part of a state’s
non-discriminatory educational poliéylt is essential that members of a minority
learn the official language of the state, otherviis®y would suffer from low fluency
in the majority language, would be excluded fromucadional opportunities and
ultimately suffer isolation from the rest of thenmmunity. This type of situation
would constitute discriminatory practice againstrent international human rights
standards. It is essential to reach some type afliegum between the overall
number of individuals sharing the same languageaasthte’s obligation to provide

education in the minority language.

Article 8 of the European Charter for Regional ondity Languages (EChRML)
provides that states must seek a level of usenoharity language that best fits their
demographic reality, since Article 8 is applicatdecording to the situation of each
language”. Therefore, the larger the number of lggrsaof a regional or minority
language and the more linguistically homogenous gbpulation in a region, the
stronger the option that should be adopted to anumatate the linguistic and cultural

needs of the population.

Several factors ought to be considered when examithie sufficiency of numbers of
speakers in a territory, such as the geographicaation, the availability of

® Fernand de Varennesanguage, Minorities and Human Rightéluwer Law International, London,
1996), 158.

® Charles AmmounStudy of Discrimination in EducatioftUnited Nations, New York, 1957), 90. See
also Article 14, FCNM; and OSCE, “Document of thepé€nhagen Meeting of the Conference on the
Human Dimension of the CSCE”, para. 4, at
http://www.osce.org/documents/odihr/1990/06/13%92pdf.

" See UN Declaration on the Rights of Persons Béhongo National, Ethnic or Religious and
Linguistic Minorities; OSCE, “Document of the Copwgen Meeting ...”



transportation and the age of childfeli.one looks beyond the purely demographic
factor, there are other reasons for a more favéerratiitude towards a minority
group; for example, the proximity of a kin-statedatine political tensions in the
region. States should adopt a more flexible andeigers attitude towards the
protection of minorities’ rights in their territgrgspecially those minority groups that
have been long established in a geographical atea.would seem to be a fair and
balanced response to the special needs of a nyirgpaup constituting an educational

policy based on the principles of equality and daserimination.

Even when the number of a minority is large endiegtequire public education in the
minority language, the state would still be underadligation to provide teaching
instruction in the official or majority languagehd state authorities would have to
ensure that these individuals are not excluded fpanticipating in the larger society
in order to avoid any inequalities or to preverdtmetion of access to resources and
benefits available to the majority.

A state’s non-discriminatory educational policy wbuhave to provide public
schooling in the primary language of the studesitsce it is recognized that one’s
primary language is the best medium of instructiothe early years of educatidn.
This policy of education must reflect the demograpdnd linguistic facts of the

country where the minority group lives.

The UNESCO Convention against Discrimination in €ation prohibits
discrimination based on several grounds, includamguage® According to Article
1(2) of the Convention, education refers to allesy@nd levels, including access to
education. The right to education granted to “pessor group of persons” includes
the establishment and maintenance of separate tezhadanstitutions to comply with
the wishes of the parents of the students foricelgyor cultural reasons. This depends
on the educational policy of each state, as lonifj iasnot exercised in a manner that
prevents the members of the minority from undeditamthe culture and language of

the majority.

8 VarenneslLanguage, Minorities and Human Rights, 205.
9 .
Ibid.
19 Article 1(1), UNESCO Convention against Discrintina in Education.



A certain degree of uniformity has to be maintaimedarding school policy on
minority education. On the other hand, members @hi@ority group may require
some form of autonomy in minority schools in order carry out their own
educational activities. The right to choose theetyp education a group wishes to
follow is directed for the benefit of the individumembers of such a group. In
essence, the right is effective only in the conteikia minority group that is free
‘collectively’ to maintain separate schools, sittise choice of different languages by

members of the minority might lead to ‘linguist@’ even ‘cultural’ confusion.

The ability of a minority to create and operatevateé schools where the minority
language is used as the medium of instruction B @hgreat importance but one
where, strictly speaking, neither freedom of exgi@s nor non-discrimination would
be of much assistance, especially if the estabkstirof such private schools were
forbidden. Public authorities are not obliged toyide any financial assistance to
private schools; however, if they decide to domsmority educational facilities would

also have to be treated in a non-discriminatorymean

[I1. The Minority Educational System of the Muslim Minority under the Treaty

of Lausanne

The Muslim minority in Western Thrace is the onlynority group in Greece that
enjoys a special educational status to receiveuctsbn in its mother tongue and use
its own language at schadlThe Cultural Protocol of 1968 provides for thehtigo
use the mother tongue in minority educatidithe level of education provided to the
Muslim students depends, on a legal and politeatl, on the standard of education
provided for the Greek minority in Turkey on thesisaof reciprocity.

The Turkish government has often exercised polit@ersecution and economic
discrimination against the Greek minority. As autesthe number and size of the

minority population has decreased dramatically. Greek minority witnessed the

1 Memorandum of the Greek Government to the Gerealetary of the League of Nations on the
Status of the Muslim Minority in Western Thrace of@parative Examination of the Implementation of
the Minority Provisions of the Treaty of Lausanme Greece and Turkey”, 5 March 1925, LN/C.
130.1925 VII. This memorandum was prepared by theidtty of Foreign Affairs (MoFA) for the
Greek Prime Minister Eleftherios Venizelos (VenaeFile, MMAEB/58).

2 part |, para. 1.2 of the 1968 Greek—Turkish Calt@rotocol expressly refers to the use and tegchin
of the minority language in the minority schools/@éstern Thrace.



closure of many of its schools. This situation had a negative effect on the status of
Muslim schools in Western Thrace.

The Muslim minority exhibits a very low level of echtion in comparison to the
majority population in Greece. The principle ofipgocity upon which the minority
educational system is based constitutes a seriosta@e to the constructive learning
of Muslim students in minority schools. The texttbé Treaty of Lausanne does not
seem to correspond to the educational needs oMtisim students. The minority
system of education should be reconstructed acuprdo the principles of
multiculturalism and multilingualism In this context, Muslim students will have
sufficient opportunities to learn the official larage of the state as well as to receive

effective instruction in the Turkish language.

One of the main problems the Muslim minority in \fées Thrace faces today is the
very low level of education provided in the mingrischools. Among the most
dramatic consequences is the high level of Muslindents who tend to drop out
because of the burdensome and inappropriate edoahtpractices. Many Muslim

students leave school at an early stage or ch@oseigrate, usually to Turkey, due
to the isolation they suffer in Greece from the egah system of communication,
including the Greek language, social values andrtbeia’>

The right to education is provided by Article 16the Greek Constitutiolf, which
defines the scope and aim of education “for theetbgpment of an ethnic and
religious consciousness”. The content might vaoyydwver, according to the ‘ethnic
consciousness’ the Constitution intends to promsice it is not very clear if it
refers exclusively to the ‘Greek ethnic consciossher to each ‘minority ethnic
consciousness’ that Greek citizens of a minoritgugr share. According to the
intentions of the legislature, it would seem thatlsa concept would have to refer to
the promotion and development of a ‘Greek ethnioscmusness’. The Cultural

'3 Ibrahim Onsounoglou, “Critique of Minority Educai: The View of the Minority”, 638ynchrona
Themata(1997), 61-64.
14 Articles 16(1—2) of the Constitution of Greece.



Protocol of 1968 provides for the principle of ‘nterference’ with the ethnic
identity and religious faith of Muslim studerits.

The 1951 Educational Agreement signed between @&raad Turkey provides for
educational exchanges between the two countriesalods mutual recognition of
diplomas received in the other countfyAs a consequence, many Turkish-speaking
people have left Greece to go to Turkey, where tayreceive teaching degrees and
return to teach in minority schools in Western TeraThe Educational Agreement
was characterized by the absence of concrete tégigiations'’ Most of its articles
started with the phrase, “as they wish ...”, resgltin the absence of any specific
legal obligations. Thus, the wording of the Edumadil Agreement was rather general

and vagué®

The 1951 Educational Agreement was abolished ampihoced by the Bilateral
Agreement on Cultural Cooperation in 2000 (hereardfthe Bilateral Agreement”).
The Bilateral Agreement is based on the contextstoéngthening the political

I¥® The educational

relations between Greece and Turkey on an educdtiene
cooperation between the two countries is based romni@rnational model of the

Council of Europe, the OSCE and UNESED.
V. TheLegal Statusof the Minority Schools of Western Thrace

Article 40(1) of the Treaty of Lausanne establistieel framework for the minority

education of the Muslim minori§. The legal nature of the minority schools is based

15 Ministerial Decision No. 55369 of 16 May 1978, “@ssues of Registrations, Transfers, Studies,
Examinations, Degrees and other School Issues ofofity Schools of the Muslim Minority in
Western ThraceFEK B’ (1978) No. 501. Article 17 of this Decision alsmyides for the principle of
non-interference with the ethnic or religious idgnbf Muslim students on the basis of reciprocity,
according to the principles of the Treaty of Lausan

18 Law No. 2073 of 1952, “On the Ratification of tBeeek—Turkish Educational AgreemenEK A’
(1952) No. 103 (abolished according to the Greekkish Agreement on Cultural Cooperation on 4
February 2002).

" According to the introductory report of the Gregvernment to the parliament, the Bilateral
Agreement complies with the recommendations madiadyCouncil of Europe to the member states to
form educational agreements among them.

'8 The only Article that was legally binding was Até 8 in the Educational Agreement.

9 See Article 1(1) of the Bilateral Agreement.

%0 See Article 3 of the Bilateral Agreement.

2L Konstantinos TsitselikisThe International and European Status for the Pettm of Linguistic
Minority Rights and the Greek Legal Ord@nt. N. Sakkoulas, Athens, 1996), 361-362; KiogK\.
Kiriazopoulos,Restrictions in the Freedom of Teaching Minorityigtens (Sakkoulas, Thessaloniki,
1999), 343-345. See also Ministerial Decision N2/0210 of 24 December 1987, “In Regard to the
Registration of Muslim Students of the Religioush&as in Ehinos and Xanthi into Christian High



on a mixed legal statdé.lts provisions relate to both public and privateieation.
Thus, the minority schools function with a semiesndmous status. Laws No. 694

and 695 of 1977 provide the basic provisions fergtriucture of minority educatid.

The members of the Muslim minority view the mixggtem of administration as a
major detriment’ They believe it allows the state to interfere witie internal affairs

of the minority without providing the necessary meeof support. They further
believe that the minority is not able to effectivglarticipate in the decision-making

process regarding minority educatfon.

Article 41(1) of the Treaty of Lausanne applieslegively to the Muslim minority in
Western Thrace and the Greek minority in Istanfdiius, the terms ‘minority’,
‘minority member’ and ‘members of a minority’ refexclusively to the Muslim
minority of Western Thrace. The establishment afority schools is connected with
the territorial principle, meaning that a subst@nhumber of Muslims must exist
within a geographical area of Western Thrace f@ pinovisions of the Treaty of

Lausanne and the legal provisions on minority etioicdo apply.

Considering modern circumstances of internal ertignathe territorial principle may

no longer be sufficient in practice for the effeetiprotection of the linguistic and

Schools” (unpublished); Law No. 2621 of 23 June 8,99n Regard to the Regulation of the
Organization and Function of Technological Educalonstitutions and Other Provision?EK A’
(1996) No. 136; and Ministerial Decision No. C2/85f 25 November 1999, “The School Programme
of the Religious Minority Schools"FEK B’ (1999) No. 2162. The right to establish and manage
private schools or other educational institutionsliso found in Article 16(8) of the Constitutionda
Law No. 682 of 1977, “In Regard to the Private Si#koof General Education and School
Accommodation”FEK A’ (1977) No. 224.

2 pangiotis Poulis, “The Legal Framework of Openaiid the Minority Schools in Western Thrace”, 5
Dikoitiki Diki (1994), 1001-1017.

% Law No. 694 of 1977, “In Regard to the Minority f8ols of the Muslim Minority of Western
Thrace”,FEK A’ (1977) No. 264; and Law No. 695 of 1977, “In Rebar the Regulation of any Issues
Concerning the Educational and Administrative Pemgb of the Minority Schools and the Special
Pedagogical Academy of ThessaloniltEK A’ (1997) No. 264.

24 Onsounoglou, “Critique of Minority Education ..."26Mercil Erdogan, “The Educational Problem
of the Turks in Western Thrace and the Greek Pyl&yurkish Culture(1966).

% The minority schools are placed under the supiervisf the MOERA according to Articles 3 and 4
of Law No. 694 of 1977. See also Ministerial DemisNo. Z2/365 of 11 August 1992, “In Regard to
Issues of the Coordinate Office of Minority SchooflsPrimary and Secondary EducatioffEK B’
(1992) No. 44; Ministerial Decision No. Z2/239 of June 1999, “The Structure of the Official
Council of Minority Education”FEK B’ (1999) No. 1269; and Legislative Decree of 27 NIag3, “In
Regard to the Appointment of Supervisors in the IMuSchools of Western ThraceFEK A’ (1953)
No. 176. See also Lambros M. Baltsiotis, “The Grekministration and Minority Education in
Western Thrace”, in Konstantinos Tsitselikis andmidiis Christopoulos (eds.)The Minority
Phenomenon in Gree¢Kritiki & KEMO, Athens, 1997), 316-339.



cultural rights of the Muslim minorit§f A substantial number of minority members
have migrated to the major cities in search ofdoetbcio-economic opportunities. In
view of the difficulties involved, it would be usgfto extend the provisions for

minority education outside the area of Western @éfa

It is important to note that parents who are mesbéthe minority have the option to
register their children in Greek-speaking publibams?® In the last few years, the
‘elite’ of the Muslim minority has increasingly beesending its children to non-
minority schools It is a common phenomenon, however, that if a Mudamily

decides to register their children at a Greek pusthool, they face exclusion from
the rest of the minority. Very few students, moshgse who live in urban centres,
study in non-minority schools. Those students okeperience a cultural conflict
directly between their family and their communitydaindirectly between the family

itself and the Muslim minority.

The family itself will also suffer pressure fromethvider Muslim community, since
sending their children to a Greek—Christian schisoperceived as constituting a
rejection of the Muslim identity. According to timeembers of the Muslim minority,
there is a strict separation between the minordigosls for the Greek—Muslim
students and the Greek schools for the Greek—@tristudents?

The Muslim students who decide to study in Gredlosts are treated with suspicion
by the school authorities and face discriminatiord grejudice. The students of
primary education study in minority schools and #nerefore, not directly exposed to
such discriminatiori’ However, this type of discrimination exists oniastitutional

level, in the educational system itself. It miglet &dvisable that the Muslim students

% For example, the internal immigration of the mersbef the Muslim minority towards larger urban
centres such as Athens in large numbers has im@tedsmands from Muslim students to receive
instruction in their own language to preserve tedinic identity.

27 See Council of Europe, “Explanatory Report of theropean Charter for Regional or Minority
Languages”, 1993, at http://conventions.coe.irafiren/Reports/Html/148.htm.

2 |pid. paras. 79-89.

29 Onsounoglou, “Critique of Minority Education ..."36

%0 See Legislative Decree No. 3065 of 1954, “In Regar the Establishment and Function of the
Turkish Schools of Basic Education of Western Thraad the Regulations of Issues Regarding the
Supervision of these School$EK A’ (1954) No. 239 (supplemented by Legislative Dedtee 1109

of 1972, “In Regard to the Modification and Replaeat of Legislative Decree No. 3065 of 1954”,
FEK A’ (1972)); and Ministerial Decision No. 1422951 @57, “In Regard to the School Programme
of the Minority Primary Education’FEK B’ (1957) No. 162.



attend minority schools during their primary edumat as it is important for the
preservation of their cultural and religious idéenti

One can observe some form of ‘cultural’ conflicttim the Muslim minority on a
collective and individual level. The members of thenority fear that the majority
language and culture would dominate within themomunity and ultimately lead to a
‘shift’ within the majority culture and languagé.i$ in the personal interest of the
members of the minority group to have a certainrelegof competence and
knowledge of the majority language to be able tofiprfrom socio-economic
opportunities. The members of a minority group nmaatntain a sense of ‘solidarity’
and ‘ethnic identity’ in harmony with their tradins and culture while becoming

integrated within Greek society.
V. Secondary Education of the Muslim Minority in Western Thrace

According to the Treaty of Lausanne, the Greek gawent is obliged to provide a
special system of education to the Muslim minonitytheir language during primary
education. The Greek government, after World Waexpanded the special minority
status to secondary educatfdrsince compulsory education was determined at the
international level to be for at least nine ye4rblowadays, there are two minority
high schools: Celal Bayatigh School in Komotiri and another in Xantfif:

They provide places for approximately 400 studedéspite the fact that there are
8,500 students attending minority primary schodlee Greek government argues
that, under the Treaty of Lausanne, they are oblyged to provide a bilingual

education during primary school. According to modereeds, basic education is
considered to be both primary and secondary. Tletaie of spaces in the two

minority high schools has effectively resulted iramg students of the Muslim

31 Ministerial Decision No. C2/933 of 3 March 2000jthetable of Forms A, B and C of Minority
Lyceums”,FEK B’ (2000) No. 372.

32 Article 16(3) of the Greek Constitution.

% The Celal Bayar High School was established accordingegal Decree No. 2203 of 15 August
1952, “On the Establishment of a Secondary Schawleu the Name of ‘Celal Bayar Secondary
School’ in Komitini”, FEK A’ (1952) No. 222 (and was modified by Legislativeciae No. 2256 of
1953, FEK A’ (1953) No. 240). The minority high school in Kommbtwas the first minority school
established in Western Thrace during the periocpaftical rapprochement between Greece and
Turkey in the 1950s; thus, it was named after thikiSh Prime Minister Celal Bayar.

34 The high school in Xanthi was established accardtinthe decision of the Minister of Education and
Religious Affairs, Decision No. 2867 of 1965, “Iregard to the Function of the Minority High School
of Xanthi”, FEK C’ (1965) No. 142.

10



minority not completing the mandatory nine yearsedfication, let alone entering
higher education.

The shortage of spaces in minority high schoolgrdortionately affects girls,

mainly due to religious and cultural factors. Thedlim religion does not allow the
free association of male and female students inadshA Muslim family in Western

Thrace would not usually allow their daughterstterad a non-Muslim school. Under
these circumstances, the female members of theimlusinority do not possess
sufficient knowledge of the official language. Ceqaently, Muslim women within

the minority have very limited chances of employmeantside the home and are
usually dependent financially upon the male membetkeir family.

It is quite often the case that the male membetie@Muslim minority do not go on
to secondary education. They usually choose to rameigo Turkey to continue their
studies® In any case, there are a substantial number obrityrstudents who attend
minority high schools or religious high schools.eTMuslim students who choose to
study in Greek high schools find it very hard tonpete with their fellow Christian
students, since they have poor and insufficienitedge of the Greek language due
to the ‘cultural’ and ‘linguistic’ isolation suffed within the minority educational
system?

The existence of only two high schools in the ragal Western Thrace prevents
access to education for Muslim studefit¥he Greek government further abolished
the introductory examinations into high schiaind replaced them with a lottery
systemt® This type of decision needs to be reviewed orgallbasis, since education

is compulsory for nine years in Greé€e.

#Association of the Friends of Nikos Raptis, “Theh8al Education of the Minority in Thrace:
According to the Experience of the Educators”@htemporary Issugd997), 54-60.

% Evagelia Tressou, “The Minority Education in West&hrace”, 63Contemporary Issue€l997),
49-53.

%" Eleni Kanakikou,The Education of the Muslim Minority in Western dde: Critique of the
Educational System and General Suggest{&finika Grammata, Athens, 1997), 95-96.

% Article 7(3) of Law No. 129 of 1967, “In Regard tbe Organization and Structure of General
Education and other ProvisionsFEK A’ (1967) No. 163, provides that students will be &gt to
secondary education provided that they have suittlyspassed their final elementary school exams.
This law was abolished for all Greek schools, ekeamority schools; this went beyond the limits of
constitutionalism.

39 Ministerial Decision No. Z2/205 of 20 May 1993n“Regard to the Procedure of Registration of the
Students in Minority High Schools”. See also Hunfights Watch, “The Turks of Western Thrace:

11



Article 2(1) of Law No. 1566 of 1985 states thanmary and secondary education is
compulsory. In particular, Article 2(3) providesathanyone who has custody of a
student and omits the registration or supervisiohi®or her studies is to be punished
according to Article 458 of the Criminal Code. Imetcase of the members of the
Muslim minority, the current system of entrancesécondary education contradicts
the provisions of the Criminal Code and nationgjid&ation, as it does not provide

equal opportunities to the members of the mindatgbtain a high school education.

The establishment of pre-school education is novided even though it forms part
of primary education. The adoption of pre-schoalaadion in the special educational
system of the Muslim minority would help the mingrstudents to adapt more easily
to their bilingual and bicultural environment. Té@ncept of pre-school education has
not been established in the education of the Mustiimority, despite the fact that it
constitutes an essential condition for the minosiydents to familiarize themselves
with the majority language and culture.

Pre-school education would help to function asrald®’ of cultural reconciliation for
the Muslim students. On the one hand, it would helpority students to develop
their own culture within their family and commun#yvironment. On the other hand,
it would provide students with the necessary témladapt and familiarize themselves
with the culture of their wider social environmeAny efforts made by the Greek
government to establish pre-school minority edocathas been met with strong
resistance by the members of the Muslim minoritjhhowbelieve this type of an
educational establishment would constitute assiioilainto Greek society and the

loss of their ethnic identity.

In any case, the very few minority kindergartencgds operating in Western Thrace
have produced some remarkable results. They aoenraended at this early stage to
help prevent confusion among Muslim students ash&r ethnic identit)?.1 The

Greek government, in the context of establishingnamiy pre-school education,
should consult members of the minority, whose consend guidance on these

matters is crucial for harmonious relations betwidenminority and the state.

Denying  Ethnic Identity”, 11(1) Human Rights Watch  Reports (1999), at
http://mww.hrw.org/reports/pdfs/g/greece/greec9€f..p

“ Tsitselikis, The International and European Status 357—358.

1 Kanakikou,The Education of the Muslim Minority., 108.
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V1. Higher Education of the Muslim Minority in Western Thrace

The previous system of introduction into higher eation that indirectly led to the
exclusion of Turkish-speaking students from minomiducation has been greatly
improved? The Greek government, in a positive step, adopgd No. 2341 of
1995, which aims to overcome the almost prohibitmestacle of insufficient
knowledge of the Greek language that had creatidulies for Muslim students

wishing to enter Greek universitiés.

The provisions of Law No. 2341 of 1995 permit thénigter of Education to give
special consideration to Muslim students for adimrs$o universities and technical
institutions** A positive result has been the decrease in thebeurof Muslim
students graduating from Turkish universities; ndtiely, this means a decrease in
Turkish ethnic ideology ‘imported’ from Turkey. Thefluence of Turkish ideology
within the Muslim minority has quite often resultedtension in relations between the
state and minority on a cultural and political leve

The provision promotes the principle of equal opwmaties and aims to positively
integrate future generations of the Muslim minonitio a higher educational status. It
has been observed that students of the majority edmdinue their education to
university level are of a higher socio-economidugahan their counterparts of the

Muslim minority*

2 According to Legal Decree No. 460 of 10 August 39fe language of the university entrance
exams was Greek. Therefore, due to the insuffidieotvliedge of the Greek language, most minority
students chose to continue their studies at unfiessn Turkey.

3 Law No. 2341 of 1995, “Regulations of Issues @ Educational Personnel of the Minority Schools
of Thrace and the Special Pedagogical Academy as3ddoniki and other ProvisionsFEK A’
(1995).

** According to Konstantinos TsitselikiShe International and European Status, 359, a university
entrance quota (0.5%) and special examinationadorission to universities has been fixed to rdise t
educational status of the minority and facilitageimtegration into the social fabric of the coyntr

“5 Giles HowardLanguage, Ethnicity and Intergroup Relatioqeademic Press, London, 1977), 269;
and Ebeirikoset al. (eds.), Linguistic Heterogeneity in Greed@lexandria & Minority Research
Group, Athens, 1998), 40 and 64. The governmennsde pay attention to the improvement of the
skills of Muslim children in the Greek language. @wesearch programmes funded by the European
Union were launched in 1999 and both seemed touysmg@ositive results. In fact, bilingual education
programmes can facilitate the integration procesadsisting Muslim students with a smooth transitio
into the Greek-speaking mainstream system.
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VII. The Educational Statusof Teachersin the Minority Schools

In minority schools, the teaching personnel are mmsed of Christian and Muslim
teacherd® The Christian teachers are appointed for the tegobf Greek-speaking
classes, whereas the Muslim teachers are appofotethe teaching of Turkish-
speaking classes. Legally, the Christian teachessether they are permanent
(monimo) or temporary ffrosorino), are public employeé€$, whereas the legal

context regarding the position of the Muslim teastis rather more complicatéd.

The Muslim teachers, who are graduates of the Spb&=dagogical Academy of
Thessaloniki (EPATH), are hired as public employéas the other hand, there are a
substantial number of Muslim teachers who work @mizate contract. They are hired
for one to three years in minority schools, acamydo the provisions of Article 7(1)
of Law No. 694 of 1977 This type of contract financially burdens the mmityo
schools, which are subsidized by parents, the ntyndself or the government. It
further contradicts Articles 2(6) and (8) of Law .Ni&66 of 1985, which provides that
“primary education is available free from the gowaent” and “the functioning of the
schools is subsidized by the government to thel Isei-administration authorities,

which have the responsibility of managing the mdney

According to the 1951 Educational Agreement, Gresew Turkey may exchange 35
teachers to provide instruction in minority scho@seece has limited the number of
teachers to 16 because of the small number of éeachquired by the Greek minority

schools in Istanbul, due to the rapid decreaskdrsize of the Greek community.

¢ Ministerial Decision No. Z2/103 of 8 April 1996)n‘ Regard to the Appointment of Teaching
Personnel in the Minority School?EK B’ (1996) No. 327.

*" Presidential Decree No. 39 of 199K A’ (1992) No. 19. In the context of primary minority
education, 760 teachers are hired, of which al86tare Muslims. The procedure for hiring Christian
teachers is determined according to the provistdnrticle 15, Chapter A of Law No. 1566 of 1985,
“In Regard to the Structure and Function of Secondzducation and Other Provisiond#EK A’
(1985) No. 167. The process of hiring teachersfith primary and secondary education is subject to
the decision of MOERA.

8 Ministerial Decision No. 55368 of 16 May 1978, “Regard to the Appointment of Muslim
Teachers”FEK B’ (1978) No. 520 (abolished by Ministerial Decisidn. Z2/19 of 1993, “In Regard
to the Appointment of Muslim Teachers in accordaméth Private Law Regulations”). See also
Article 3(1) of Presidential Decree No. 1024 of 997In Regard to the Position and Status of the
Muslim Teachers of the Minority Schools of West&éhrace”,FEK A’ (1979) No. 288.

9 Ministerial Decision No. Z2/219 of 25 May 1993n“Regard to the Appointment of Muslim
Teachers in accordance with Private Law RegulatjoREK B’ (1993) No. 172 (modified by
Ministerial Decision No. Z2/141 of 1994).
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The Christian teachers are graduates of educatamaalemies with a two-year degree.
The training of Muslim teachers is conducted at EFAAestablished in Thessaloniki
in 1969°° EPATH's graduates are appointed as teachers irptimeary minority
schools’® While the Christian teachers do not possess seifficknowledge or
expertise on the educational issues of minorities fand it difficult to teach in the
minority schools, the Muslim teachers seem to keif&ctive educational training, as
the majority have graduated from universities aghbr institutions of a religious

orientation®?

The Christian teachers who work at minority schdwse not been provided with
efficient education, information or support to wankminority schools. In particular,
they have not received any special training tohestadents belonging to a different
cultural or religious background. Thus, they seenface difficulties working in a
multicultural environment, due to the absence oy apecialized knowledge on

minority issues.

The teaching qualifications of the Muslim and Ctigis teachers must be set at very
demanding criteria, requiring specialist knowledgeminority issues together with a
strong desire to work in minority schodfsAccording to the provisions of Article
1(2) of Law No. 2341 of 1995, the teachers in migoschools are appointed
provided they have passed a special examinatiovot& in minority schools. In any
case, the educational knowledge and abilities ef thachers to work in minority
schools would have to be strictly defined to prevefficient teaching to the minority
students.

%0 According to Royal Decree No. 31 of 22 October 898n Regard to the Establishment of the
Special Pedagogical Academy of ThessalonikEK A’ (1969) No. 8. See also Royal Decree No. 725
of 1969, “In Regard to the School Curriculum of ®pecial Pedagogical Academy of Thessaloniki”,
FEK A’ (1969) No. 226; and Legislative Decree No. 8420871, “Regarding the Organization and
Function of the Special Pedagogical Academy of $hlesiki” (supplemented by Legislative Decree
No. 842 of 1971, “In Regard to the Reorganizatiomd aSupplementary Legislation of such
Institutions”),FEK A’ (1976) No. 37.

*1 Ministerial Decision No. 61320 of 30 May 1978, “Regard to the Duties and Tasks of the
Directors, Vice Directors and Teachers of the Sgde&cademy of ThessalonikiFEK B’ (1978) No.
523 (modified by Ministerial Decision No. Z2/1125 1980, “In Regard to the Entrance Exams of the
Students into the Special Pedagogical Academy et3&oniki”,FEK B’ (1980) No. 308).

*2 Ministerial Decision No. 61318 of 30 May 1978, ‘Regard to the Organization of the Foundation
Classes of the Special Pedagogical Academy of alaski”, FEK B’ (1978) No. 527.

3 Anna Fragoudaki, Thaleia Dragona and Alexandraofsou, “In the Context of Bi-cultural
Education and the Education of Teachers”,@temporary Issuefl997), 70-75. See also Omilos
Filon and Nikou Rapti, “The School Education of thknority of Thrace: The Experience of the
Educators”, 6 ontemporary Issug4997), 58-60.
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In EPATH, the students have either graduated fragh bchool or Muslim religious
schools. The training of the students at EPATH @aly be described as inadequate
and unorthodox for the purposes of working in mityaschools. This is mostly due to
the fact that the language of instruction at EPASKBreek, even though the teachers
will be providing instruction in Turkish to the nanty students. The local prefect
enjoys exclusive discretion in appointing Muslinadkers to the minority schools,
which is in contrast with the process of appointDiristian teachers in the same

schools??

The practice of EPATH has been to exclude the ntindeachers who have
graduated from universities in Turkey. The Greekcggchas mainly been to exclude
teachers who ‘carry’ with them a Turkish ethnic dliggy. In fact, the sharpest
criticism on the part of the minority has been cdieel at graduates of the Academy.
The Muslim minority believes that the Christiandeers who come from EPATH

practice a policy of assimilation through education

Most members of the Muslim minority do not accegaichers who are not of Turkish
origin teaching at the minority schools, since tleynot consider them qualified to
teach minority studenf8. The main argument against the graduates of EPATHais

they do not have sufficient knowledge of the Tumkinguage and are also

considered to be ‘state representatives’.

The members of the minority believe that the Musliarks of Western Thrace who
have studied at Turkish universities should be rtfeen teaching personnel in the
minority schools. They refer to the 1951 Educatichgreement, which provides for
educational exchanges between Greece and Ttitkaeythe case of the minority in
Western Thrace, the educational system should peorie cultural and linguistic

expression of the minority. However, it fails toopide students with the necessary

>* Article 4(2) of Presidential Decree No. 1024 o729

%5 Konstantinos TsitselikisThe International and European Status, 350—-351. The graduates of the
Turkish Academies have received ten years of educathe Greek Muslims, 11; and the EPATH
teachers, 14. See Article 2 of Royal Decree No. 889969, “In Regard to the Entrance Exams into
the Special Pedagogical Academy of ThessalonlkEK A’ (1969) No. 165; and Article 3(8) of Law
No. 695 of 1977.

*% Ministerial Decision No. 6132 of 30 May 1978.
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knowledge and skills for their integration into @kesociety or to assist their future
participation in the cultural, economic and sobiahefits of the country/.

The absence of communication between the MuslimGmdstian teachers is one of
the main factors that contribute to the poor mityoeiducational system provided in
the minority schools. This kind of institutionalpgaetween the Christian and Muslim
teachers begins at an early stage, as they eadiveeeducation in different

institutions, which ultimately prevents their futucooperation and association in the

area of minority education.

The establishment of a Pedagogical Departmentiafay Education (PDPE) in the
national universities has increased the educatigaalbetween the two institutiorfs;

this means that the graduates of the pedagogiqadruteent receive a four year
education, whereas the graduates of the Speciallehea only receive a two year
educatior?’ The upgrade of studies in EPATH to four years viiflprove the

education received by the Muslim students. It igponant that both Muslim and
Christian teachers receive training in teachingwocking in minority schools for the
effective improvement of the educational systenthef minority students regarding

their cultural needs.
VII1. The School Curriculum of the Minority Schools

Article 41(1) of the Treaty of Lausanne obliges tBeeek government to provide
adequate facilities in primary minority schools tbe teaching of Muslim students in
their own language. The teaching of the Turkishgleage constitutes an important
part of the cultural identity of the Muslim mingritThe provisions of the Treaty of
Lausanne provide for a bilingual system of minoegucation in Western Thrace,
where students receive instruction both in the miipndanguage and the official

language? The use and development of the Turkish languagbeasmother tongue’

*" Evagelia Tressou, “The Minority Education ...”, 50.

*8 Pinelopi Stathi and Evagelia Tressou, “UniverSitiucation for the Muslim Minority Education”, 63
Contemporary Issugd.997), 68—69.

> |pid.

€0 Legislative Decree No. 2567 of 1953EK A’ (1954) No. 239. The right to establish and manage
private schools or other educational institutionslso found in Article 16(8) of the Constitutionda
Law No. 682 of 1977. Konstantinos Tsitselikihe International and European Status, 353. See
also Ministerial Decision No. Z/15 of 9 November8b9 “In Regard to the Teaching of Environmental
Education in the Minority Muslim Schools of Westé@rhrace”,FEK A’ (1985) No. 20.
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of the wider Muslim minority has reinforced the mthconsciousness of the members
of the minority, transforming it into a ‘culturahsty’.

The books used for the Turkish part of the schaaliculum are provided by Turkey,
according to the 1968 Greek—Turkish Protocol. Theee quite often delays in the
delivery of the books and, thus, it has become compractice to use photocopied
material. The Muslim students come into contachwiite Greek language, officially,
for the first time at the school level. The booked for the Greek part of the school
curriculum are designed for students who are familith the Greek alphabet and

Greek language through their family and socio-ledgenvironment.

One may conclude that, according to these standafdsducation, the Muslim

students do not have adequate opportunities to gaificient knowledge of the

official language. This may result in inequalitytofatment in the minority system of
education by providing minority students with treame facilities and textbooks as
those students who are already familiar with theee®rlanguage. The teaching
material available to the Muslim students for teaching of the Greek language is
wholly incomprehensible and almost meaninglessgesithese students often feel

excluded from the educational system of Greece.

Under these circumstances, it is not possible Her Nuslim students to follow the
school curriculum in secondary education. A graahber of minority students drop
out of high school, leaving a very small percentafystudents who actually graduate
from high school and continue on to higher educatithis kind of situation further
prevents the integration of the members of the Mushinority into Greek society

and contributes to their marginalization and isolatrom the majority population.

The cultural and linguistic composition of the widgluslim minority does not

correspond to the current legal implementation teé fTreaty of Lausanne. The
exclusion of the other two minority languages usgdhe Pomaks and Roma violates
the right of these groups to learn and use theguage in education. They most often
experience difficulties adapting to a bilingual edtion organized in Greek and
Turkish. According to the Treaty of Lausanne and ttwvo bilateral educational

agreements, the Turkish language became the alffienguage of the minority, used

as the language of instruction in schools as vgelhaelations with administrative and
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judicial authorities. This is despite the fact tlnatif of the students attending the

minority schools do not belong to the Turkish-speglkroup.

For a great number of students, Turkish is not ei&ir own language, since the
Pomaks speak a Bulgarian dialect and form a distinguistic and cultural group.
According to the 1968 Cultural Protocol and thengiple of reciprocity, Greece was
obliged to conduct the school curriculum in Greell &urkish, to the disadvantage of
the other two groups. The Pomak language becaniedbendary’ minority language
and the Romani language is in an even worse posifibe Turkish language and
culture have been allowed to dominate within thesht minority in Western
Thrace, mostly through the use of the Turkish lagguand politics within the

minority, as well as between the minority and ttates

The Turkish-speaking group has been quite hostilarty attempts by the Greek
government to introduce the Pomak language intontherity schools curriculum.
They believe that the increase of the Turkish-ethodonsciousness among the
minority through the mediums of language and refigivould facilitate the official
recognition of the Muslim minority as an ethnic wity. Even though a substantial
proportion of the minority identifies itself as ‘lks’, it does not prevent the

differentiation of these groups regarding theimiitg or culture®

The relation between nationality and language msther complicated one. In the
context of the particular geographical area of s hrace, the choice of criterion
during the compulsory exchange of populations weéigion and not ethnicity or even
language. The status and position of the offi@dabluage needs to be realized within a
social and cultural context. Considering the satonomic value of language, it is
essential for the members of the Muslim minorityearn the official language of the

society within which they are living.

The status of minority education is apparently vieny, since it does not provide
sufficient opportunities for the Muslim studentsléarn the official language or even
the minority language and ultimately increases #oeio-economic inequalities
between the members of the Muslim minority and @reek—Christians. The two

basic elements that describe the majority and ntingroup, language and religion,

®1 Ebeirikoset al, Linguistic Heterogeneity in Greece, 32.
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do not constitute a source of enrichment and dewedmt. In contrast, they are factors
that result in illiteracy, rejection and social kxton of the Muslims.

A. The Position of Religious Classes in the Miryothools

According to Article 39 of the Treaty of Lausanngljgious classes are offered in the
minority schools. The teaching of religious classeshe minority schools includes
the teaching and interpretation of the Koran, whighdirectly related to the role

religion plays within the internal relations of thRislim minority.

The teaching of religious classes in the minorighaols is highly valued by the

members of the Muslim minority, as it provides amderstanding of the ethnic
identity of the members of the minority within Gkesociety. According to Article 2

of Ministerial Decision No. 14251 of 1957, it ain®wvards the “development of a
religious identity” among the Muslim students. ldddion, the Turkish language,
especially through the teaching of religious classkas developed a symbolic
dimension for Muslim students. The students, howe®aéso need to realize the
practical and social significance of the Greek laagge, mostly through the means of

education.

A Muslim priest, who has acquired a symbolic rabe the religious identity of the
Muslim students within their community, has beempapted for the teaching of
religious classes in the minority schools. Thishhdggree of religiousness and the
preservation of a particular way of life are moeesiy reproduced in a small and
isolated social environment such as the Muslim miiywon Western Thrace. Any
prospect of integrating into Greek society becormesh more difficult to achieve
and further limits the ability of the members ok tminority to participate in the

economic, political and cultural life of Greece.
B. The School Textbooks of the Muslim Minority

The poor quality of textbooks used for the Turkgsrt of the school curriculum is
quite evident; most of the books are outdated hacktare long delays in distribution
to the minority schools. The 1968 Cultural Protopadvides for the production and
use of textbooks in minority schools for both thesim minority of Western Thrace
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and the Greek minority in IstanbifiThe text of the Protocol is formed on the basis of
a series of recommendations, which provide foflésible implementation. Although
both states recognize the need to improve the &duacprovided to both minority
groups, they have not yet reached an agreementrt@luce a substantive set of rules

into their legislation on minority educational issu

The implementation of the Cultural Protocol is lahs@ the principle of reciprocity,

which quite often is used by either state to avadhplying with their respective

obligations under the justification that the othetate has failed to fulfill its

requirements. Both minority groups ultimately suffe the area of education through
the use of ineffective educational agreements hetvtlee two states.

The climate of cooperation between Greece and Vuide writing and publishing

school textbooks has not been in compliance wighsihirit of the Cultural Protocol.
In particular, Turkey has not honoured its inteioradl obligations under the Cultural
Protocol, since it does not regularly provide thenamty students with updated

versions of textbooks.

In 1992, the Ministry of Education took a positietiative and published school
textbooks to be used in the minority schools fer tdaching of the Turkish language.
There was an organized reaction movement by th&isShispeaking group of the
Muslim minority not to accept these textbooks. Ahr8adik and Hadjiorhan Ahmet
organized massive intrusions into the schools ragsiy the textbooks and any other
educational materials that were intended for digtron in the minority schools. They
were accused under Article 191 of the Criminal Cadéhe principal perpetrators of

incitement of citizens to sow discord, disturbihg public peace and théft.

The books that are unilaterally published by theaBrMinistry of Education are the
same as those used and distributed to the Greeblscihey do not meet the special
linguistic and cultural needs of the students bseahey are not designed for non-

ethnic Greek students who are not familiar with Beeek language or socio-

%2 See also Ministerial Decision No. Z2/238 of 8 Nmber 1982FEK B’ (1982) No. 888; Article 15
of Ministerial Decision No. 55369 of 1978; and Al& 7(1)(e)(2) of Law No. 694 of 1977.

8 For the political action and cases against AhnaelilS see ECtHRAhmet Sadik v. Greecgidgment

of 15 November 1996, Series A, Vol. 10, No. 19; analip Kucukcan, “Re-claiming ldentity:
Ethnicity, Religion and Politics Among Turkish-Mirek in Bulgaria and Greece”, 19(Ipurnal of

Muslim Minority Affairs(1990), 63—64.
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linguistic system of communication. The non-adaptabf the school textbooks to
the particular demands of the Turkish-speaking esitsl constitutes an important
factor in the significant ineffectiveness of therremt education provided to the

minority schools.

The correct and in-depth teaching of the motheguenof the Muslim minority, as
well as of the official language, is not very diffit to achieve. What is actually
needed is to revise the school curriculum by papadicular attention to the school
books used by the Muslim students to ensure thegsimond to the educational needs
of students who come in contact with the Greek uagg for the first time. The new
books would need to take into consideration thetfzat neither the mother tongue of
these students nor the culture, tradition and gtbiche social environment in which

they live, are Greek.

The training of teachers should emphasize the needtbe able to work in a
multicultural environment. It would also be advikako increase the teaching hours
of the Greek language in order to help student® euith any difficulties they might
be having in learning and understanding Greek. Umdecircumstances, however,
should this be done at the expense of the Turkisguage; rather, it should be done
in the context of the efficient learning and teachiof both languages within a

multicultural system of education.
I X. Concluding Remarks

The existence of a separate educational systenthtBormembers of the Muslim
minority in Western Thrace has resulted in creatamg exclusive Turkish ethnic
character among its members to the exclusion ofother two groups, the Pomaks
and Roma. Further, it has contributed to the caltand social isolation the minority
has suffered, which has, in turn, prevented thegnation of the members of the
Muslim minority within Greek society.

The system of minority education in Western Thrdoes not provide an adequate
level of knowledge and teaching to the Muslim studeOn the contrary, it seems to
operate as a rather ‘dysfunctional’ system, duthéoabsence of political will of both
sides, Greece and Turkey, to improve their bildteriations in order to improve the
education provided to the two minority groups.siteissential for minorities to learn
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the official language of the state while at the sattme maintaining the minority
language to preserve their religion and culturetio® principles of multicultural

education on a regional and international level.

In the field of education, the Treaty of Lausanonesinot seem to provide a sufficient
system to educate the Muslim students to acqum®per and efficient knowledge of
the Greek or Turkish language. A review of the Tye# Lausanne, as well as the
Educational Protocols, is required to determinea idecisive manner, the future of
minority education beyond the formal rules thathsutstruments contain, which, in

any case, may no longer apply to modern times.

The improvement of the teaching of the Greek lagguss well as the training of both
the Muslim and Christian teachers is deemed negedsa the protection of
minorities under international human rights staddaihe educational system of the
Muslim minority in Western Thrace needs to be uggthto meet the educational
demands of the students to learn efficiently batiglbages and secure a better future

within the socio-economic and educational framewairéreek society.

The Greek government must look beyond the admatige control of the
educational system of the minority and realizeghlestantial importance of providing
effective education to Muslim students. The demmaiisin of a strong political will is
required to restore equal opportunities in eduoatio order to accomplish this, the
members of the minority group need to realize thisrano potential ‘threat’ of

assimilation and loss of identity if they learn ars# the official language of the state.

The political and cultural reality of the region Western Thrace and the special
status of minority education requires a very cdrefypproach towards the
improvement of educational planning. Minority ediima requires effective

cooperation between the Christian and Muslim teache create educational
programmes for the Christian and Muslim populatigfthough there are several
cultural elements that differentiate between thege groups, there are others that

unite them.

A culture of respect must be maintained to proteetright to be different and the
principles of non-discrimination and equality in uedtional level. The

accomplishment of such a goal requires a satigfadewel of education that takes
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into consideration the special social and cultae@ds of the members of the Muslim
minority in Western Thrace and the Greek minority Istanbul and aims at the
positive and effective integration of both groupstihe society in which they are

living.
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